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Introduction

Teaching is our raison d’être and central to this is our belief that teachers should focus on 3 key 
areas: subject knowledge, teaching and feedback. 

As teachers we are experts in our field and continually strive to improve our practice and 
knowledge through the use of current educational research and regular discussion about 
pedagogy and good practice. This, combined with excellent knowledge of our students and the 
recognition that success is the biggest motivator, means that every student learns something new 
and is challenged to achieve their very best in every lesson.

This document will provide you with the practice and philosophy behind teaching and learning at 
Repton Al Barsha School.

Vision for teaching

All teachers teach highly effective lessons enabling all students: 
▪ to be excellent learners
▪ to be self-motivated, resilient and articulate
▪ to make progress beyond limits

This can be achieved when we all share and understand the philosophy and practice behind 
teaching and learning at Repton Al Barsha School and by focussing on 3 key areas:
▪ continually developing our subject knowledge
▪ teaching
▪ feedback 

What does highly effective teaching look like?

Research plays a fundamental role in informing and improving teaching at Repton Al Barsha 
School. We strongly believe that in order to become highly effective, teachers should eliminate all 
strategies and/or activities that have very little or no impact on student outcomes and instead 
ruthlessly focus on the activities that do have an impact on student outcomes. As such, all teachers 
at Repton Al Barsha School follow a streamlined, research driven teaching model consisting of:
▪ Review
▪ Explain
▪ Model
▪ Question
▪ Deliberate practice 
▪ Assess
▪ Feedback
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Evidence into Action

This streamlined, research driven teaching model is based upon research into cognitive science, 
how the brain acquires and uses new information, and on the studies of classroom practices of 
teachers, schools and countries whose students show the highest gains. 

Research such as:

Learning: What 
Is It, And How 

Might We 
Catalyse It?

Rosenshine’s 
Principles of 
Instruction

What Makes Great 
Teaching

Putting students on the Path to 
Learning

Cognitive Load Theory
Hattie’s Visible Learning 

Influences

The Great Teacher Toolkit The Mastery Handbook
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https://www.ambition.org.uk/research-and-insight/learning-what-is-it/
https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf
https://www.suttontrust.com/wp-content/uploads/2019/12/What-makes-great-teaching-FINAL-4.11.14-1.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/
https://readingallthebooksuk.files.wordpress.com/2016/01/mastery-handbook-jfa1.pdf
https://impact.chartered.college/wp-content/uploads/2018/03/Cognitive-Load-Theory-and-its-application-in-the-classroom.pdf
https://www.aft.org/sites/default/files/periodicals/Clark.pdf


Evidence into Action

This research provides the basis on which our core principles for conducting our lessons are 
based. Our students are novices and require experts to learn.  With this understanding comes the 
acceptance that novices, in order to thrive, require direct, teacher led instruction. Research shows 
that when we are dealing with new information, teachers should explicitly show students what to 
do and how to do it, followed by opportunity to practise whilst receiving corrective feedback. Not 
only does this ensure that all students are provided with the correct information from the start, 
but it is also much more time efficient and time is something that is certainly in short supply with 
the new curriculum.

“While experts often thrive without much guidance, nearly everyone else thrives when provided with 
full, explicit instructional guidance”

Richard E. Clark, Paul A. Kirschner and John Sweller 

What doesn’t work

When we talk about what doesn’t work, we mean what has little or no impact on student progress. 
By looking at what doesn’t work we can eliminate these strategies from our teaching allowing us 
to focus on what does work. Research shows that the following have very little impact on student 
progress: 

● Discovery learning: The discovery learning method is ineffective when teaching novices. If 
we want students to learn we need to provide clear, explicit and direct instruction. 

● Re-reading and highlighting: Re-reading and highlighting provides a sense of satisfaction 
and gives a false sense of familiarity with the material, but is it does not help students to 
learn. To learn we need to test, generate the answers and create intervals between testing, 
in other words – retrieval, spacing and interleaved practice. 

● Teaching to learning styles: Research shows that there is no direct link between learning 
styles and outcomes. Presenting something in a way that appeals to a visual learner is not 
going to help them improve. Don’t waste your time with this, instead follow the 
streamlined, research-based teaching model above that is proven to improve student 
progress and outcomes. 

● Active students equals learning: The learning pyramid was developed years ago to show 
the link between how much material would be retained and how active the student was. 
There is no evidence or research to back up the learning pyramid and is completely 
unsubstantiated. As Willingham simply states, “memory is the residue of thought” and if we 
want students to learn we need them to think about what we are teaching. 5



Teaching Philosophy

Teachers at Repton Al Barsha recognise that there is a difference between teaching and learning.  
Just because we have taught it, does not mean that the students have learnt it.  In order to bridge 
the gap between teaching and learning, retrieval practice is required at the start of every lesson on 
knowledge from current topics as well as knowledge from previous units.  This strengthens 
students’ memory and ensures that they are retaining information for longer.

“Research has shown that it is impossible to think creatively without a sound basis of 
knowledge to work from, as the working memory is flooded with new information to process, 

and it becomes incapable of innovative thought. This is where the learning of facts and the 
understanding of concepts becomes all the more important.” 

Gary Bryant 

Our mental models become stronger in response to being used.  We consolidate our knowledge by 
practising or retrieving it.  Pulling information out of our minds is just as important as putting it 
in.  Teachers should endeavour to support the acquisition of knowledge using deliberate practice 
to use the knowledge in different ways.  Some simple strategies are:

● Low stakes quizzing
● Active listening and thinking during lessons
● Visual prompts - mind maps
● Cue cards containing key learning
● Acronyms
● Chunking information
● Summarising
● Thinking out loud

Forgetting is a certainty and one of the 
brain’s essential functions.  As teachers, it 
is important that we know how much 
information is forgotten over time so that 
we can employ strategies to enable 
students to retain the knowledge for 
longer.

● Within one hour, 50% of new 
information is forgotten

● Within 24 hours, 70% of new 
information is forgotten

● Within a week, 90% of new 
information is forgotten 6



The curve also shows that with every review the amount of knowledge forgotten is reduced. The 
time in between each review is important and spacing out reviews will strengthen a student’s 
ability to access the knowledge at a later date and secure its place in their long-term memory. This 
should be considered when planning a series of lessons ensuring that the skills and facts from 
previous lessons are reviewed in future lessons. 

The most successful teachers use daily review to review the knowledge that will be relevant for 
that lesson. This practice allows for overlearning ensuring recall becomes automatic as well as 
freeing up a student’s working memory. Without this review, students will be trying to recall old 
material whilst trying to learn new material thus making learning more difficult. 

Spaced or distributed practice 

Spaced practice is simple, yet very effective. It is based on revisiting knowledge at the point of 
forgetting using what we know about how the brain works and working with it rather than 
against nature. 

1. First encounter – expose students 
2. Days later – reactivate the learning the following lesson 
3. Weeks later – repeat a few weeks later, then again a few weeks later

Direct instruction 

As teachers we are the main resource in the classroom and explanation is the primary way in 
which we impart knowledge to students. Explicit direct instruction is used to explain the context 
of learning, what is being learnt and why. It creates a positive climate for learning, deepens 
understanding, as well as challenging and correcting misconceptions. Great direct instruction 
relies on teachers having strong subject knowledge and good pedagogy. When done well direct 
instruction provides students with bespoke explanations that allow knowledge and 
understanding to be acquired quickly, without over burdening working memory. 

“We are only able to attend to a few pieces of information at any one time. If we are 
merely attempting to hold a string of simple digits in our mind, then we could attend 

to about seven. However, for anything more complex our capacity drops sharply. 
Thinking works best when we attend to no more than two or three interacting pieces 

of information at once.” (Sweller et al., 2011)
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Teaching Principles
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Data and Tracking in Senior School

MEGs are Minimum Expected Grades (terminology borrowed from ALPS). The idea is to reshape the thinking 
around targets, by removing the word target. The CAT4 Target will become the new MEG.
We are analysing prior data before deciding whether to use Base CAT4 or Challenged CAT4 as our MEGs. We have to 
strike a balance between ambitious and realistic goals.

Constructing 
a baseline

All students in Years 7-9 are tested with CAT4 Tests.  These 
are cognitive ability tests managed by GL Assessment in the 
UK.  The CAT4 tests provide us with standardised age scores 
(SAS) across 4 different cognitive areas: verbal, quantitative, 
non-verbal and spatial.  The students’ scores are then used to 
set targets for attainment, based on significant amounts of 
regression data.

Setting MEGs

MEGs are an abbreviation of Minimum Expected Grade.  A 
student’s MEG in each subject is established by their CAT4 
scores, which are used by GL Assessment to set a ‘most likely 
to achieve’ grade in each subject.

Delivery

Teachers have access to a raft of data which enables them to 
tailor teaching and learning activities to particular students.  
As time passes, they will learn even more about what works 
with individual students during their in-class interactions.  
This develops further differentiation and inclusive teaching 
for inclusive learning.

Continuous 
Teacher 

Assessment

Assessment is not only a summative tool.  It is perhaps best 
used to diagnose gaps in student knowledge and skills, thus 
to better design activities in lessons to remedy those gaps.  
Ongoing teacher assessment is used to monitor progress, as 
well as skills, knowledge acquisition and retention. 

Feedback

A student response to assessment is vital if marking is to 
have an impact.  Staff will use a variety of methods to provide 
feedback and we encourage a student response, for example 
re-submission of work.  Students should be aware of the 
‘success criteria’ they are to be assessed against.

Intervention

Where students are underperforming against their MEG 
flightpath, intervention will be put in place to try to guide 
them back onto the expected flightpath.  Where students are 
already exceeding expectations, further stretch and challenge 
should be utilised.
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The flightpath will extrapolate back from the MEG to Year 7 in a linear course, although we are astutely aware that 
progress is not linear, and that this is not setting an artificial ceiling on student achievement.
The above is suggestive of a best fit expectation of progress.  A student with a GCSE MEG of a 5 would expect to 
make 1 grade of progress each year, so would hope to end Year 7 on a GCSE grade of 1.  
The intention is not to move MEGs as students achieve them, but to allow students’ desire for the top grades to be 
their motivation.  This means that the MEGs will remain static and will not be raised as students achieve/surpass 
them, thus providing the opportunity to celebrate value-added in a transparent way.

There is a caveat in using GCSE grade descriptors in Key Stage 3, although adopted by several schools.  It is still seen 
as an opportunity for schools to enrich and enhance a love for subjects, without such a focus on terminal 
assessment.  However, as a growing school, there is a need to develop robust tracking systems for Key Stage 3, 
which will allow for effective interventions and the most appropriate GCSE options choices.  Therefore, tracking 
systems will internally use the flightpath above, whereas parent reports will use different terminology.

Performance is below, but 
working towards the 
expected grade on the 
flightpath to achieve MEG.  
Support and intervention 
should be in place.  
Requires work to secure the 
MEG. 

Performance is consistent 
on the flightpath to achieve 
the MEG.  

Performance is stronger 
than expected flightpath to 
achieve the MEG.  Student is 
making excellent progress 
beyond UK national 
expectations. 10



Learning at home is an essential part of good education.  Homework can be valuable, since it serves an intellectual 
disciple, establishes study habits, and supplements and reinforces work done in school.  In addition, it fosters 
student initiative, independence, responsibility, and brings home and school closer together.  It helps students 
become confident and independent in their learning, which will help throughout their time at school, and in adult 
life.  Teachers are expected to set homework according to following guidelines and the personalised homework 
timetable for each group.

1. Homework should add value to the learning that is happening in school and should not be set otherwise.
2. Feedback should be given on homework within one week of submission.
3. Homework is not compulsory each week for all subjects (see point 1.)
4. Students should be given one week to complete and submit homework.
5. If an assessment is approaching and students are expected to revise prior to this, no additional homework 

should be set.

Homework
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In Key Stage 2, students in Year 6 can access learning resources and complete work using the Showbie application 
on their individual iPads.  Parents also have access to the application and are able to view the learning journey of 
their child.

In Key Stage 3, students can access learning resources and submit assignments using Microsoft Teams.  A Teams 
group is created for each class and tutor group.  Parents are not included in the Microsoft Teams groups, however 
we encourage dialogue between parents and students regarding their learning.

Both platforms allow for a seamless transition should remote learning be required in an unexpected 
circumstance.

Learning Platforms
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Inclusion

 

At Repton Al Barsha we are fully committed to promoting inclusion of our children, whatever their age, ability, 
gender, race or background. We believe that the teaching and learning, achievements, attitudes and well-being of 
every child in the school is important. In accordance with the Dubai Inclusive Education Policy Framework (2017), 
we ensure “all students have access to quality instruction, intervention and support, so that they experience 
success in learning.” 

If students are experiencing a barrier to learning, the inclusion team will work with all relevant teachers to ensure 
that appropriate provision is put in place. We follow the Graduated Approach and apply the Assess, Plan, Do, 
Review format then follow all necessary steps to support each students individual needs accordingly.

Please refer to the Inclusion Teaching and Learning Handbook for further information regarding this process. 



KHDA protocols insist that all students should return to face-to-face learning from 3rd October.  However, students 
who may need to quarantine or isolate upto and after this date are entitled to an equity of provision if accessing 
their learning at home.  Parents are aware that if students are unwell, the focus should be on their recovery, and 
they will not be listed as distance learners during this time.  

Guidance for distance learners in senior school is shown below.  Teachers may follow any of these suitable 
pathways to allow flexibility and variety to their lessons.

Distance Learning

Parents should notify relevant Heads of Year if distance learning is required for their children, and allow until the 
following school day  for teachers to make necessary arrangements.

Expectations
Teachers will continue to hold high expectations of any distance learners as they would for those who are in the 
classroom.  Work can be submitted, marked and reviewed digitally both on Showbie (Year 6)  and MS Teams (Year 
7-9).  

Parents have also been given guidance around how they can best support their child if they are learning remotely.  
For senior school students, there is no expectation that students should be physically supervised during their 
lessons.  However, students should follow the distance learning etiquette outlined on the following page. 13



Students in Years 7-9 will follow their usual school timetable and access all of their learning through MS Teams.  
This means that at the scheduled time for their lesson, they will access their class and follow any one of the three 
suitable pathways for their lesson.
Students in Year 6 will access their work for the school day in the morning via Showbie.

For all senior school students, the form tutor will communicate directly with the student each day during tutor time 
and each week with the parents to discuss learning and wellbeing.  Upon returning to school, the Head of Year will 
meet with the student to support with settling in and cascade any concerns to relevant teaching staff, inclusion 
support or the pastoral team.
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Reviewed September 2021
Aims   
At  Repton Al Barsha, we aim to develop skills in speaking, listening, reading and writing. We provide opportunities 
for all children to express themselves and to communicate with others effectively. Pupils learn to become 
enthusiastic and critical readers of stories, poetry and drama, as well as non-fiction texts.    
All teachers and support staff have a responsibility to develop effective learning and aim to foster a love of English. 
Positive relationships support learners and encourage them to take risks to further develop an individual’s 
understanding.    
Teachers enhance the study of English through accessing a variety of media, including interactive resources. 
Throughout the whole school and beyond, there is a culture of sharing good practice and celebrating 
achievement. Cross-Curricular links are also promoted and communication between departments means that 
connections can be made across subjects to provide further context.   
The principles of the British National and ISEB Curriculums have been used to form this policy as well as early 
preparation for IGCSE.  
   
Objectives   

● To enable children to speak, listen, discuss and debate.   
● To encourage children to articulate thoughts, both factually and/or with creative imagination.   
● To encourage children to make meaningful use of vocabulary.   
● To reflect, compose, write and edit with confidence and pride.   
● To develop fluent and legible cursive handwriting.    
● To experience, understand and be able to write in a range of genres.   
● To plan, draft, revise and edit writing.   
● To adopt the habit of proofreading as one writes, forming meaningful critical awareness.    
● To stimulate an interest in words and their meaning, constantly enriching vocabulary and 

communication skills.   
● To read and write with confidence, fluency and understanding.   
● To develop a full range of reading cues (phonic, graphic, syntactic, contextual) and use these to inform 

independent reading and support correction of mistakes.   
● To understand how narratives are structured, examining setting, character and plot.    
● To read, write and enjoy a range of non-fiction texts.   
● To develop an appropriate technical vocabulary and use to discuss individual reading and writing.    
● To take an interest in books, to read for pleasure (as well as to inform) and to justify author/genre 

preferences.   
● To develop creativity and expression through reading and writing, to make effective use of individual 

innovative ideas.   
● To discuss and debate and to listen and respond to one another constructively.   
● To ask questions, to reflect on responses to teacher-led questions, to question each other 

constructively.   
● To understand sound and spelling patterns and to use this to decode, read and spell accurately.    

Department T&L Policies
English T&L Policy

This document includes department policies that have been significantly amended to ensure that 
senior school specific strategies are outlined and deployed.  

15



Teaching & Learning    
Rising Stars  assessments are used through Key Stage 1 to Key Stage 2. Comprehension, grammar and spelling are 
assessed from Years 1-6 using the Rising Stars programme. Writing is assessed from Years 2-6 using the Rising 
Stars programme. Assessments for Years 7 and 8 are in line with Common Entrance style assessments and some 
assessments are marked against IGCSE assessment objectives.  
The use of these assessments is to inform and guide the progression of teaching and learning of comprehension, 
grammar, punctuation and spelling, as well as writing.    
Punctuation and grammar are taught and reinforced through the context of writing activities. However, teachers 
may use individual lessons to target a specific skill when required. Teachers also use dictation to rehearse and add 
meaning to unfamiliar vocabulary.   
Comprehension skills permeate the English curriculum; from day one, children at Repton Al Barsha are encouraged 
to discuss, listen, question and reflect. From Year 3 upwards, comprehension teaching begins to include formal 
recording; in Year 5 and Year 6, children are taught how to structure answers using Point, Evidence and Explain. In 
Key Stage 3, students are encouraged to structure their responses using what, how, why.  
   
Cross Curricular Links   
English is linked to all other subject areas through  discussion, writing and reading work. To achieve success, 
children need to be able to use the specialist vocabulary associated with each subject.  Children need to be able to 
use relevant written forms, some of which are subject-specific. Cross-curricular links are encouraged to provide 
more context to the children’s learning. For example, the English department communicates with the Humanities 
department on analysis strategies for essays so that these skills can be used and are aligned through different 
subjects. 
   
Equal Opportunities   
We are committed to providing equal opportunities for all pupils and to prepare them for life in a multicultural 
society.We encourage children to discuss their thoughts and opinions within lessons and to also listen and value the 
thoughts and opinions of others. We also ensure that the learning is accessible to all and work with the Inclusion 
department to facilitate this. 
    
 

Differentiation   
English is made available, enjoyable and relevant to all children.  When planning work, different abilities of children 
are considered to allow all children to achieve.   
   
Strategies include:   
   

● To work on the same/similar content at different rates and levels through open-ended tasks.   
● Set tasks which provide children with achievable targets enabling teachers to monitor a child’s 

progress.   
● Provide enrichment work which supports specific practice of a skill to embed understanding.   
● The use of technology where this is needed to enhance children’s learning or enable it to be more 

accessible.    
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Planning   
Long Term Plans, Medium Term Plans (half-termly) and Short-Term Plans (weekly) are produced by teachers, in 
consultation with Head of Department, as appropriate, to teach English.  Changes to planning within year groups 
should be communicated with the Head of English who will then ensure that there is no cross over between year 
groups and that progression remains clear. 
   
Assessment   
 In Year 6, students complete a Rising Stars assessment termly, in addition to completing a topic test every half 
term.  
   
Teachers report to parents twice a year and Parents’ Evenings are held in the Autumn and Spring terms. A written 
assessment of individual progress, accompanied by the results of annual examinations, are communicated to 
parents at the end of the summer term. If there are any concerns, a 2nd test can be administered at any time.    
    
The role of the coordinator, with the support of staff, will be to:   

● Develop and update the school’s English Policy.   
● Produce, with colleagues, a detailed scheme of work; Long- and Medium-term plans for each year 

group.   
● Maintain and update the school’s English resources.   
● Provide guidance and support to teachers of English.   
● Attend courses to keep abreast of current developments in English teaching and to apprise other staff as 

required.   
● Liaise with Departmental leads and Heads of Teaching & Learning  to ensure continuity and 

progression.   
● Co-ordinate English with work in other subjects.   
● Monitor the delivery of English via scrutiny of work and lesson observations.   
● Provide enrichment sessions and activities that enhance the English Curriculum.   

 
For Years 6-9, students complete a COLD assessment task around week 2 of every half term to allow teachers to 
identify personalized strengths and improvements. For Years 7-9, this task will be marked against IGCSE 
assessment objectives. At the end of the topic, normally at the end of the half term, students will produce an 
extended piece which will be marked against IGCSE assessment objectives.  
 
Marking and Feedback  
For Year 6-9, students will have two books; an assessment book and a classwork book. This will allow us to 
clearly see progress. Furthermore, the assessment book will stay with the student throughout Years 6-9. 
Classwork: 
Whole class feedback sheets can be used in classwork exercise books. At least one whole class feedback should be 
evidenced in classwork books every two weeks. This allows students to get regular feedback. This can be 
completed once every two weeks and students should respond to feedback and develop their responses. Any 
developments/response from students should be in green pen.  
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Resources    
An audit of resources will take place annually, the Head of the English Department will work with staff throughout 
the year to evaluate if and how we need to add to resources to support and enhance the English curriculum.   
   
Inclusion   
Where pupils are identified as having a specific learning need in English, guidance and support is provided by the 
Inclusion Department. Appropriate differentiation and curriculum modifications  are  used by all teachers to ensure 
all pupils achieve in accordance with their abilities.    
   
   
Children with English as an additional language    
Some children will be learning to speak English as well as learning to read and write it; making constructive use of 
an individual’s experience of the English language is a fundamental part of how we teach EAL children. Children 
who have not reached the level of literacy or oral proficiency expected for their age, may have to have text adapted 
for them and will require extra speaking and listening support.   
   
   
  Teaching and Learning during COVID-19 
During COVID-19, the teaching of English will be taught using a blended approach. English should be taught live 
and face to face as much as timetables allow. Where physical teaching cannot take place, lessons will happen using 
zoom and/or using pre-recorded material that supports the children. Any children who are distance learning will 
participate in any live zoom lessons. Where physical lessons are happening for children on school site, distance 
learners will be provided with pre-recorded material and supporting voice notes so that they can access the 
lessons. Teachers will be available to these children to answer any questions that they have. As we are working 
paperless, all children’s work will be uploaded and feedback will be given using Showbie and Microsoft Teams. Both 
written and/or verbal feedback will be given.  
    
      

18



Reviewed September 2021
The school’s aim is to provide a stimulating and balanced mathematics curriculum which will enable each child to 
reach their full potential in learning through investigating and making, through research and the development of 
skills and through their evaluation of their own and others’ work. 

 Aim 
At Repton Al Barsha we believe every child has the right to a mathematics rich learning environment. We 
will equip children with the mathematical tools important for everyday life. We will develop children’s 
logical reasoning and problem-solving skills and the ability to think in abstract ways. We follow the 
English National Curriculum as a basis for our mathematics curriculum along with the Edexcel GCSE 
examining board. We add to the curriculum by teaching skills beyond common expectations with the 
view towards the standards of ISEB Common Entrance examinations. In addition, wherever possible we 
use ‘real world’ or contextual economics based links that reflect the community, country and the wider 
world that we live in. 
We aim to; 

● Encourage children to develop a love of mathematics; through support and challenge. 
● Develop children’s confidence in numeracy and understanding of mathematical concepts 

through mastery of skills and the systematic development of knowledge. 
● Encourage fluent knowledge and recall of number facts and the number system. 
● Emphasise the importance of the ability to perform and master mental calculations. 
● Encourage fluency in performing written and mental calculations. 
● Encourage pupils to see patterns in numbers and shapes through a process of enquiry and 

experiment. 
● Encourage the use of correct mathematical language. 
● Have high expectations of children’s potential in mathematics, not limited by preconceptions 

or perceived ability by year group. 
● Provide opportunities for pupils to use, apply and master their skills in a wide range of 

contexts and throughout the broader curriculum. 
● Provide opportunities for pupils to use, apply and master their skills through the use of 

technology. 
● Encourage the ability to reason and make sense of solutions. 

Organisation 
Whilst mathematics is related to other subjects by cross-curricular links, mathematics is also taught as a 
stand-alone subject throughout the school. All children in Nursery participate in mathematical activities 
throughout the week, where opportunities for the children to embed their knowledge is continued within 
all learning areas of the classroom. This is addressed through play-based learning opportunities as well 
as adult led 1-1 and group work activities.  
 

Mathematics T&L Policy
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Senior school students participate in at least 4 hours of mathematics lessons per week, again 
with opportunities within every learning area of the classroom to embed their developing knowledge. 

In Key Stage 2 and 3, children are taught in ability groups within the year group. These groups are subject 
to review throughout the year based on formative teacher assessment and summative assessment of 
internal, CAT4 and GL data.  

In Year 5, 6, 7 and 8 there is one 40-minute piece set per week.  
The learning objectives and success criteria are made clear and displayed at the beginning of the lesson 
and referred to and checked throughout the lesson as appropriate. Teaching methods will take into 
account different learning styles and should include visual as well as auditory stimuli, plus the 
opportunity for kinesthetic and collaborative enquiry based learning.  

Planning 
We build upon the National Curriculum by using the ISEB mathematics syllabus at KS2 and incorporating 
GCSE from KS3.  From KS2 there is a focus on evidence-based teaching practices to develop teaching, 
learning and assessment. As such, we use Rosenshein’s Explicit Direct Instruction to plan a defined 
multipart lesson, teaching new materials in small steps, linking new content to pupil’s prior knowledge. 
We implement a mastery approach to teaching to develop pupils understanding, as such, our curriculums 
have been adapted with an emphasis on vertical depth over horizontal breadth, this promotes 
appropriate teaching of the development of reasoning and problem-solving skills, while providing 
adequate time within the sequence of lessons for teachers to teach mastery.    

We also value the importance of metacognition, and the significant impact this has on learning. At the 
core of our curriculum delivery from KS2 is our learner profile, this developed in consultation with pupils 
and teachers, enlists the core learner qualities pupils need to develop and master to become successful 
lifelong learners. These learner strands are Resilience, Communication, Collaboration, Independence, 
Principled learning and Risk-taking.           

We access various online resources and technology as well as using the likes of Pearson Edexcel maths 
and Target maths.  Our planning ensures appropriate coverage of the requirements of the NC/GCSE 
examining board and adapts it to the needs and the experiences of the children in the UAE. For example, 
we will teach money using the UK currency but also the currency of the UAE. 

Year groups carry out medium term planning on a termly basis. Prior assessment is used to influence 
which objectives are taught. Objectives from  lower year groups can be accessed by all teachers in order 
to provide differentiated objectives which will  support different children where appropriate. For 
students who are achieving beyond age-related expectations, a mastery approach is used to further 
stretch and challenge.
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Due to regular assessment, the medium-term plan is a working document that can be changed during the 
term if the year group team thinks it appropriate. Progression and continuity are ensured by reference to 
the whole school curriculum map, the maths curriculum objectives, and the ISEB syllabus. Each teacher’s 
awareness of individual child’s needs is paramount to ensuring mastery of skills and how to build upon 
the previous mathematics experience of their pupils.  

Year groups provide a weekly plan, divided into sessions for mathematics and individual teachers 
annotate their planning for their own class; changing lessons and providing extra materials for their 
individual class if needed. Topics are revisited throughout the year to ensure mastery and fluency, 
reinforcing and building upon skills and knowledge through the use of recall starters. 

Pupils learning through distance learning DL or Blended learning are entitled to the same quality of 
provision as pupils learning live. The resources are available on Showbie and DL pupils who choose to can 
access and participate in live lessons. DL pupils work is teacher marked on with feedback provided a 
regular basis.      

The Role of the Head of Department  
The Head of Mathematics will: 

● Review regularly the school’s mathematics curriculum and policy, to ensure that they reflect 
the whole school’s aims and meet the requirements of the school’s and the national 
curriculum. Make sure the curriculum is accessible and familiar to all staff, and to ensure that 
they are modified to reflect any changes, for example new resources or expertise, within the 
school. 

● Be a source of reference for colleagues, and ensure that they are aware of new developments in 
mathematics. 

● Keep up to date on developments in the teaching of mathematics and attend professional 
training when appropriate. 

● Provide a range of high-quality resources.   
● Encourage teachers to continually innovate and improve the quality of their teaching to 

exceed the high expectations of the school. 
 
Monitor  

● Monitor continuity and progression in mathematics, by consultation with colleagues and 
observation of pupil’s work. 

● Monitor the provision of resources for mathematics. 
● Monitor the quality of provision of mathematics across the school through regular learning 

walks and  work scrutinise.  
● Have an overview of teaching mathematics in the school to ensure that there is no significant 

omission or unnecessary repetition of subject coverage. 
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Guide 
● Lead training to support the teaching of mathematics: the development of the curriculum; the 

development of skills; the development of an understanding of the place of mathematics in 
children’s learning. 

● Disseminate information about current available in-service training.  
● Give guidance on procedures for assessment and recording consistent with the school’s 

assessment policy. 
● Support and coach less confident colleagues. 

 
Summative Assessment  
A Baseline assessment is taken at the beginning of the year. This is followed by an assessment at the end 
of each half term which maps with the IGCSE skills and content.  To promote robust use of data, grade 
boundaries for assessment will be set in line with IGCSE past paper grade boundaries, which are 
appropriately scaled depending on the content and skills that have been covered.  This allows for effective 
tracking along the Key Stage 3 flight paths outlined in this handbook.
 
Scheduled assessments will help class teachers to assess the growing understanding of their pupils, 
quickly and effectively, supported by indicative National Curriculum levels measuring their performance. 

 
● Help identify their needs 
● Inform future teaching and planning 
● Provide evidence to support teacher assessment levels at the end of Key Stages 3 and 4

 
            Support for Learning  
           Every child’s response is unique and activities in mathematics are carefully planned, through differentiated 

learning objectives and outcomes, which allow pupils to respond according to their abilities, with 
appropriate differentiation by support, resources and outcome. Teachers will provide instruction and 
guidance on technical processes to take account of individual needs. In line with the school’s equal 
opportunities policy, all children will have an entitlement to all aspects of the mathematics curriculum. 

 
           Display and presentation 
           The school recognises that care in the effective display and presentation of pupil’s work and of resource 

materials, and the efficient organisation and presentation of materials and equipment, has a positive 
effect on pupil’s love learning and on their respect for the subject. In respect to this, the maths 
department provides clear criteria around presentation in books that allows pupils to best model their 
work.   
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Reviewed September 2021

Aims 
The aims of the Science Department are:  

● To cover the requirements of the National Curriculum, enhanced with elements of the ISEB 
curriculum for breadth and depth..  

● To equip our children with the knowledge, understanding and skills to achieve at GCSE. 
● To provide equal opportunities for both boys and girls. 
● To ensure that all learners can access the curriculum and make good progress
● To stimulate curiosity and create interest and enthusiasm for Science by nurturing a focused 

experience within the curriculum.  
● To develop children’s skills, knowledge and understanding of Science in relation to everyday 

phenomena and experiences. 
● To inspire children to work well together, as well as individually, and to think, question and 

make hypotheses. 
● To equip children with the necessary scientific skills to afford successful progression through 

primary and secondary education. 
To develop:- 

● An inquisitive, searching approach and good observational skills. 
● Good practical skills and routine. 
● Accurate, neat diagrams and written work. 
● A good use of scientific language. 
● Good problem-solving skills. 
● The ability to follow instructions accurately, to interpret results, and to   produce practical 

investigations. 

● The confidence to show initiative and to experiment.  
 
Science is one of the most important subjects children encounter at school, as it answers so many of the 
questions about everyday life. We strive to answer these questions through a practical, hands-on 
approach to Science wherever possible. We have excellent and experienced members of staff teaching the 
pupils in a modern laboratory. All lessons in Years 5, 6, 7 and 8 and some lessons in Year 1 to 4, take place 
in the Science laboratories, which enables the pupils to get a ‘feel’ for Science from an early age.  
The Department has very high standards of scientific achievement in the School. There is a strong 
emphasis on practical investigation and discovery, which helps enthuse and engage children with Science 
at an early stage. We try and relate their studies to the real world wherever possible, to make it relevant 
to the children and give the study of science some purpose.  
 
 

Science T&L Policy
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Principles of Teaching and Learning  
The major principle behind teaching and learning is to encourage pupils to acquire scientific information 
and understand scientific methods. Pupils are encouraged at each age level to understand and ask 
scientific questions. They are encouraged to think in a scientific manner and relate experiences to 
scientific understanding.  
 
Strategies for Teaching 
Science is taught in a multi-sensory way so pupils can learn through various media - kinesthetic, visual 
and oral and/or aural. The details to these lesson plans are included in the medium-term plans.  
Sometimes whole-class teaching is used, while at other times, the children are engaged in an 
enquiry-based research activity, building learning power activities that can easily be achieved through 
Science lessons. Children are encouraged to ask, as well as answer scientific questions. Pupils have the 
opportunity to use a variety of data, such as statistics, graphs, pictures and photographs, and use ICT 
where it enhances learning. They take part in role-play and discussions, and present reports to the rest of 
the class. All pupils engage in a wide variety of problem-solving activities, and wherever possible, 
open-ended scientific questions are posed.  
 
Planning
All lesson objectives and outlines are written in the medium-term plans for each year group. There are 
many opportunities for cross-curricular links in Science, and these are outlined in the subject overviews.  
Data is analysed and used to adapt lesson planning to ensure lessons allow appropriate planning for all 
individuals to be challenged. 
Many enrichment activities are planned across the age groups, and throughout the year.  
 
Curriculum  
The science curriculum follows the National Curriculum schemes of work with some enhancements, for 
example, covering the requirements of independent school entrance exams (ISEB).  
The senior curriculum develops the knowledge, skills and understanding to achieve biology, chemistry 
and physics IGCSE in year 11. 
 
Differentiation 
Science is taught in a mixed ability class setting. Differentiation is used to support or challenge pupils to 
achieve their potential. Please see the School’s Learning Support Policy and Very Able & Talented Policy 
for further details.  
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Distance Learning
During COVID-19, the teaching of science will be taught using a blended approach. Science should be taught live, 
within the science laboratories and face to face as much as restrictions allow. Where physical teaching cannot take 
place, lessons will happen using zoom and/or using pre-recorded material that supports the children. Any children 
who are distance learning will participate in any live zoom lessons. Where physical lessons are happening for 
children on school site, distance learners will be provided with pre-recorded material and supporting voice notes 
so that they can access the lessons. Teachers will be available to these children to answer any questions that they 
have. As we are working paperless, all children’s work will be uploaded and feedback will be given using Showbie. 
Both written and/or verbal feedback will be given.   
 
Assessment and Tracking 
Effective marking is usually done while a task is being carried out through discussion between children 
and the teacher. The teacher aims to help children learn by encouraging them to think critically about 
what they have achieved in their written work. Sometimes there needs to be discretion so that a pupil can 
assimilate a limited number of corrections at one time – this will vary according to age and ability. Verbal 
feedback can also be given via Showbie or Microsoft Teams.  
Formative assessment is used to guide the progress of individual pupils in Science. It involves identifying 
each child’s progress in every area of the Science curriculum, determining what each child has learned 
and what, therefore, should be the next stage in the learning process.  
As part of the National Agenda for the UAE Year 3 - 6 complete online GL assessments at the end of the 
academic year.  

Year 7-8 carry complete end of unit assessments using relevant Key Stage 3 Science past paper 
examination questions.  As part of the Nation Agenda for the UAE Year 8 complete online GL assessments 
at the end of the academic year. 

Homework
Homework is set once a week in Years 6 - 9. The homework tasks may be research orientated, practice 
questions or reviewing information already learned.  

The Role of the Head of Department 
The role of the Head of Science is as follows: 

●  to chair discussion groups and take a lead in developing Science policy across the School  
● to liaise regularly with the lead teachers in each year group and Head of Early Years at least 

once a half term  
● to assist in the development of work and assessment schemes throughout the school 
● to ensure a meaningful progression of science across each year group 
● to support colleagues in the development of detailed work plans and in record keeping 

activities 
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● to ensure that effective differentiation is included across each year group 
● to monitor the progress and development of science and liaise with the Headmistress where 

appropriate 
● to administer the purchase and maintenance of equipment and inventory lists after yearly 

budget negotiations 
● to keep up to date with developments in Science by regular attendance at seminars and 

workshops 
● to disseminate this information to colleagues 
● to use the science budget for appropriate purchases  
● to identify and negotiate in-service training for colleagues  
● to keep the department’s development plan and policy documents up to date  

 
Parental Involvement 
Parents are informed about their child’s science work through the School Handbook, termly curriculum 
overviews, discussions with the teacher, their child’s Showbie account in Key Stage 2, email 
communication in Key Stage 3 and termly Parent Talks. Sometimes, parents may be invited to share any 
relevant expertise with appropriate age groups.  
 
Health and Safety 
Consideration of Health & Safety issues is of the utmost importance in Science. Great care is taken with 
respect to:-  

● Appropriate handling and storage of equipment and materials  
● A generic risk assessment is in place which covers most activities in the Science laboratory. Any 

activities or experiments which fall outside of this must be subject to a separate risk 
assessment. All Science Teachers must make themselves aware of the risk assessments.  

● The CLEAPSS-based science safety policy must be adhered to at all times. A link to this can be 
found here. 

● CLEAPPS Policy

Resources
Repton Al Barsha houses a substantial stock of books on Science based subjects which are used regularly 
for reference.  There is a variety of scientific equipment available in the science labs, along with other 
classrooms to aid the teaching of Science. ICT equipment is used regularly and comprehensively, as 
described above.   
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Aims 
Repton Al Barsha MFL department aims to provide an education of the highest standards and promote 
lifelong learning.  
In particular we aim to:  
● Create a warm, stimulating and imaginative environment through which all children, regardless of 

gender, social or ethnic grouping, are able to achieve their full potential and enjoy learning 
languages.   

● Ensure the curriculum is broad, relevant, challenging and practical, and encourages the child's 
intellectual, physical and social growth, meeting the individual needs of our pupils in a rapidly 
changing world.  

● Provide a caring, secure and challenging learning environment in which all the children are valued 
and be able to achieve their full potential.  

● Provide pupils with equality of opportunity, encouraging high self-esteem, tolerance and respect 
for others.  

● Encourage in the children a sense of responsibility towards themselves and their surroundings, 
and an understanding of the need for courtesy and consideration to others.  

● Emulate our belief that Languages are a vital part of the education of all children.  
● Create a dynamic Modern Languages curriculum which will enable each child to reach their full 

potential in learning in Modern Languages through direct teaching, exploration of authentic 
resources, experimenting with the language through role plays and written tasks and through 
their evaluation of their own and others’ work. 

 
 Curriculum Content and Planning 
In order to foster this environment in MFL, we extend the National Curriculum to follow a language-rich 
approach called ‘input flooding’ in which language and communication are used for accomplishing tasks 
(Conti, 2018). The notion behind this is to emulate an authentic language-learning experience, much like 
when we speak our mother tongue language, with a fluency focus first. Instead of teaching individual 
words, sentences and paragraphs are learned and recited. Learning the language is not limited to 
knowing about the language but involves using the language in authentic contexts for reaching learning 
objectives. Therefore, stories, songs and poems are encouraged and enjoyed as a means of language 
learning and a way to teach grammar. The following curriculum outline is general and dynamic as it 
necessitates that children explore authentic materials unconstrained by structured rules and vocabulary.  
 
Children are encouraged to discover what they are able to do with the language in real-life scenarios. 
Information about this method can be found on the website of Language Pedagogue: 
https://gianfrancoconti.com/2018/12/.  
 

Modern Foreign Languages
T&L Policy
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We carry out the curriculum planning in Modern Languages in three phases (long-term, medium-term 
and short-term).  In the senior school, lessons are mapped into the GCSE curriculum to ensure that pupils 
have the necessary tools to succeed at this level.  
Our medium-term plans, which we also map from KS1-GCSE, give details of the main teaching objectives 
for each term. These plans define what we teach, and ensure an appropriate balance and distribution of 
work across each term. The subject leader is responsible for keeping and reviewing these plans. 
MFL teachers complete a weekly (short-term) plan for the teaching of Modern Languages. The teacher 
will have learning objectives and expected outcomes for each lesson. All plans will be uploaded and 
shared via Google Drive. 

Where students are unable to access the MFL curriculum, and would be better placed enhancing their 
learning elsewhere, the following language exemption policy is used:
https://drive.google.com/drive/folders/1BGk_bFEe7IpAqFSF1oZF4LqvXNGER_Xm?usp=sharing
 
Assessment for learning and progression 
Teachers assess pupil’s work in Modern Languages in three phases. The short-term assessments that 
teachers make as part of every lesson help them to adjust their daily plans. They match these short-term 
assessments closely to the teaching objectives. Written or verbal feedback during each lesson for each 
pupil. is given to help guide children’s progress.  

At KS3, teachers use medium-term assessments to measure progress against the key objectives within 
each unit of work, and to help them plan for the next unit of work. All students from KS1-KS3 will fill out ‘I 
can’ checklists at the end of each module, in which they will be encouraged to reflect on their work with 
their teacher.  Additionally, there will be a weekly vocabulary test which will provide formative 
assessment. This is tracked by the department on a joint document found on Google Drive.  This is to 
encourage pupils to improve their memory, engage with the key vocabulary on a regular basis, and learn 
words that they can apply to all tasks up to GCSE.  

There is a vocabulary list in all pupils’ books which also corresponds to each topic per term. Pupils will be 
expected to refer to this. These lists increase in detail as pupils progress through the school, however, the 
format remains the same.  At upper KS2 and KS3 teachers make long-term assessments towards the end 
of the school year. With the help of these long-term assessments they are able to set targets for the next 
school year, and to summarise the progress of each child before reporting it to child’s parents.
 
KS3 assessments are based on the national curriculum and map skills to GCSE which can be found in the 
department LTPs. Each half term, 2 of the 4 skills will be assessed to allow for a holistic summation of 
reading, writing, listening and speaking at the end of a given term. In addition to this, KS3 pupils will 
complete a fortnightly independent writing task in French or Spanish to assess their learning formatively 
and to foster writing skills. This will be marked thoroughly using a consistent, department-wide rubric 
which is shared with pupils.  
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Overview
Humanities at Repton Al Barsha, covers three main subject areas: 

• History – English National Curriculum and GCSE preparation;
• Geography - English National Curriculum and GCSE preparation;
• Moral, Social and Cultural Studies – Ministry of Education.
 
Each subject is taught throughout the school. Teachers promote a love for the social sciences and focus carefully on 
the skills and knowledge required for children to understand the world around them.
 
Aims & Objectives
All teachers provide high quality lessons for each subject discipline. Through a variety of teaching methodologies 
and using excellent resources, teachers will provide children with an education that develops their depth of 
knowledge and application of skills whilst nurturing a love for social sciences. 
 
Our aim in the humanities department is to support children to: 
• understand the political, social and cultural context of our world;
• build on the foundations of literacy and numeracy;
• gain the tools required to apply critical and analytical thinking to their education and beyond; 
• be caring citizens who exercise their rights and responsibilities locally, nationally and globally;
• appreciate, understand and celebrate diversity;
• prepare for their futures and their examinations.

Teaching and Learning
All children are offered an outstanding education in history, geography and moral, social and cultural studies. In all 
humanities subjects, we encourage children to be involved in their learning, show resilience and to take 
responsibility for their work. 
• High-quality resources are used to enhance the learning environment and a range of activities are tailored 
to meet individual needs. Where appropriate, cross-curricular approaches are utilised.
• Critical thinking, problem solving, innovation and literacy development skills are consistently encouraged. 
Literacy is a key focus in humanities to help towards age appropriate examinations.
• In Years 6-9, history, geography and moral, social and cultural studies are taught by subject specialists.
• In Years 6-9, personal laptops and Microsoft Teams is used to share course content.
• In Years 5 to 9, history and geography lessons are designed with the National Curriculum for England in 
mind and GCSE specific skills are gradually introduced to support child development.
• Moral, social and cultural studies is a Ministry of Education prescribed course, with textbooks and 
resources provided for use. The subject is taught from Year 2 and throughout the school and is a mandatory subject 
that is inspected by the KHDA yearly.
• Teaching and learning is checked off against the KHDA/DSIB outcomes, ensuring high standards.
• All subject disciplines are subject to long-term, medium-term and weekly planning and are checked by SLT.

Humanities
T&L Policy
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Literacy in Humanities
• Teachers promote the use of standard English in all lessons. 
• Verbal responses are extended and student responses recast where necessary.
• Opportunities are given to develop their oracy skills.
• Reading for meaning and the development of inference skills is encouraged.
• Reading materials are pitched appropriately for each child.
• Key definitions, key words and the spelling of key words are shared in every lesson.
• Literacy marking will be found with children responding to feedback.
• Spelling, punctuation and grammar of key words are focused on.
• The classroom environment should be language rich.
 
Behaviour for Effective Learning 
• Interactions between teacher and child should be positive and encouraging with merits awarded for 
excellent work and attitude towards learning. Merits should be recorded in student diaries and will contribute 
towards house points. 
• Both written and verbal feedback will encourage student engagement and progress, with students 
supported to have a growth mindset.
• High-standards of student behaviour is expected with appropriate intervention used to support learners.
 
Marking
Marking of student work will be purposeful and thorough, with student-teacher dialogue being key to pupil 
progress and engagement. The nature of marking will depend on the task set and work submitted.
• Verbal, written or recorded (video/audio) feedback should acknowledge student progress in meeting 
success criteria and should also highlight areas in need of reflection and growth.
• Students should be given time to clearly respond to all forms of feedback and should then action on 
guidance given. This should be clearly evidenced on student work.

Assessment 
Assessment in humanities is constant and on-going. Children complete regular skills-based tasks which are 
embedded into lessons with regular dialogue and feedback given for work. 
• Formative and summative assessments are used throughout a topic to check for knowledge and 
understanding of unit content and skill mastery.
• Assessment data is used to monitor and support students in their learning. From Years 7-9, assessments 
will gradually and explicitly support students in preparation for the skills required at GCSE and beyond.
• Moral, social and cultural studies is assessed regularly as part of MOE/KHDA compliance, with teachers 
recording assessment data and monitoring student progress.
• All attainment and progress should be measured against expected unit outcomes and individual student 
targets. Teachers are responsible for updating the assessment tracking system half termly.
• Teachers will use assessment data to monitor student progress; where necessary, appropriate intervention 
will be implemented to support student progress.
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Inclusion  and MAG&T 
·   Students of Determination  and MAG&T children are supported with differentiated materials and are 

appropriately challenged.
·   The Inclusion department will inform teachers which pupils require additional support and/or challenge 

and teachers will have school data (CAT4 and GL) to assist with this process.
·   Children with IEP’s will be reviewed regularly and teachers should use IEP’s to support planning.
·   Concerns with student progress should be highlighted to the relevant SLT, HOD and HOY with 

parents/guardians contacted in a timely manner as required;
·   A record of interventions should be kept.

 
Inclusion 
Referrals to the Inclusion department should be made if necessary, with it being the responsibility of all to ensure 
children are provided with the support they need.
 
EAL 
Repton Al Barsha is a diverse school with children from various nations; some children may require additional 
support when accessing the curriculum in a second language. In humanities, work for these children must be 
appropriately differentiated to meet their needs.
 
Monitoring 

·   The HOD will monitor the quality of teaching and learning, resources and work produced in the department 
and will meet with the HOY to review planning and resources.

·   The HOD will complete book scrutinies and will give feedback to relevant HOY and teaching staff.
·   Lesson observations will be in accordance with the DSIB framework.

 
Resources 

·   Resources are designed to meet the needs of the child and ensure progress in learning is made.
·   There should be no unnecessary photocopying of resources.
·   A variety of resources will be available in the department and will consistently be added to; from 

appropriate textbooks (hard and soft copies), worksheets, slides, model artefacts (these can be borrowed 
from the HOD), reading books, interactive games etc. 

 
Displays 
All displays for the department must be in line with school policy which HOD and SLT will review.
 
After School Activities 

·   Termly after school activities will be offered in humanities for each year grouping. Activities will extend 
students’ knowledge, skills and understanding of an age-appropriate topic not found on the regular school 
curriculum.

·   Activities will be determined during each termly cycle with either a history or geography focus.
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The Ministry of Education released the latest Moral, Social and Cultural Studies Framework in early 
September.  Therefore, the course is currently being reviewed and revised in accordance with these 
guidelines.

MSC Framework 2021-22

The curriculum will be taught by the class teachers in Year 6 and by the Humanities teachers in Years 7-9.  
Elements of the moral studies components will also be covered by form tutors in Years 7-9 in order to 
meet the requirements of time dedicated to MSC.  Training will be delivered by the Head of Humanities in 
order to support the pastoral team with delivery of this curriculum, which should not deviate from the 
framework above.
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Assessment
Expertise has been sought 
from schools in the region 
regarding the curriculum 
adaptations required for the 
new framework.  In light of 
this, assessment for Key Stage 
3 will be done via Socrative.  
Assessments will be taken at 
the start of the term to baseline 
students’ ideas and knowledge, 
followed by similar 
end-of-term assessments to 
track and measure progress.  

https://drive.google.com/drive/folders/16OCiqHMW9I2fx2d0mmWo44lOhES_Qrs1?usp=sharing


Reviewed: September 2021 
 

P.E. and Games in Senior School (Whole School Policy can be found here)

For each sport taught within the physical education curriculum, there is a simple assessment strategy, a ‘pupil 
passport’, which uses pupil friendly level descriptors to allow the pupils to self and peer assess more accurately.
Peer and self-assessment, where students assess each other and themselves, encourages students to take greater 
responsibility for their learning, for example, by encouraging engagement with assessment criteria and reflection of 
their own performance and that of their peers. Through this, students can learn from their previous mistakes, 
identify their strengths and weaknesses and learn to target their learning accordingly.

The ‘pupil passport’ ultimately ensures the pupils have a greater understanding of their own ability, that of others 
and more importantly it provides them the tools to realise how they can progress.

At the start of each unit of work, pupils have the chance to self assess based on their current ability and 
understanding. This allows teachers and pupils to collectively agree a minimum expected ‘target’ grade.

Pupils will then have the opportunity to work towards their ‘MEG’ whilst teachers will undertake the following 
grading system to formatively assess and analyse progression within each individual:

-   Emerging Pupils have been taught the skill but rarely are able to apply their understanding

-   Developing Pupils begin to apply their understanding – this is usually with the support of a teacher or 
adult

-   Secure They are consistently working at this level.

-   Mastery Pupils are able to apply key skills across a range of curriculum areas without explicit teaching

Example Pupil Passport

 
 
 
 
 
 
 
 
 
 
 
 

Physical Education & Games
T&L Policy

Throughout KS3 the pupils will be taught and 
assessed in a variety of fun and engaging 
practical sports however, we will be 
simultaneously incorporating sports theory 
topics relating to the GCSE specification. Areas 
we will cover include: components of fitness, 
methods of training, body systems and the 
effects of exercise on the body; allowing our 
pupils an insight into the GCSE curriculum.
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Art
 
Rationale
High-quality Art and Design education should inspire, engage and challenge all learners. Our curriculum and 
teaching should equip pupils with the knowledge and skills to experiment, invent, create and extend. As pupils 
progress, they should be able to think critically and develop a more rigorous understanding of the artistic journey.
 
Our learners develop an understanding of how art shapes history, informs us about history and contributes to the 
culture, creativity and wealth of our nation and others’.
 
Aims
Our high-quality Art and Design education aims to ensure that all Repton al Barsha pupils:
 

·   Produce creative work
·   Explore their own ideas
·   Record their own experiences
·   Become proficient at drawing, painting, sculpting and other art, craft and design techniques
·   Evaluate and analyse creative works using appropriate artistic language and terminology
·   Are introduced to the life and works of great artists, craft makers and designers
·   Understand the historical and cultural significance of art and design

 
Attainment Targets/Curriculum Content 
At Key Stage 3 pupils are taught to develop their creativity and ideas, and increase proficiency in their execution. 
They should develop a critical understanding of artists, architects and designers, expressing reasoned judgements 
that can inform their own work.
 
Pupils should be taught:

·   to use a range of techniques to record their observations in sketchbooks, journals and other media as a 
basis for exploring their ideas

·   to use a range of techniques and media, including painting
·   to increase their proficiency in the handling of different materials
·   to analyse and evaluate their own work, and that of others, in order to strengthen the visual impact or 

applications of their work
·   about the history of art, craft, design and architecture, including periods, styles and major movements from 

ancient times up to the present day.
 
Throughout Key Stage 3, pupils are expected to know, apply and understand the matters, skills and processes specified 
in their programme of study.

Creative Arts
T&L Policy
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Assessment
In art, the assessment of skills is ongoing, and pupils are observed during class lessons. Appropriate benchmark 
activities are devised by the teacher from the topics being studied, and used as an aid to measuring progress. These 
will focus on key skills in keeping with the curriculum plan of artistic progression. Various outcomes will be noted.  
Age-related goals from the National Curriculum for England and extended artistic outcomes are used as descriptive 
criteria and to guide assessment outcomes. These outcomes may then be used by teachers and pupils in reflecting 
on effective practice.
 
Records of observed achievements and assessments are kept for every pupil in Key Stage 3.  Pupil assessment notes 
are recorded on the Creative Arts attainment tracker and used to track progress and monitor each pupil’s journey. 

 
Music
 
Rationale
Music is a universal language that embodies one of the highest forms of creativity. A high- quality music 
education should engage and inspire pupils to develop a love of music and their talent as musicians, and 
so increase their self-confidence, creativity and sense of achievement. As pupils progress, they should 
develop a critical engagement with music, allowing them to compose, and to listen with discrimination to 
the best in the musical canon.

Aims 
Music at Key Stage 3 continues the journey towards building a universal foundation of musical understanding and 
skill begun in Junior School, where pupils will have already had experience of performing, composing and listening. 
An accessible and varied curriculum allows pupils to engage in and express their musical potential, offering 
opportunities to perform in ensemble and solo settings. Music Technology plays an increasingly important role, 
particularly given its importance in opening routes to further study.
 
By the end of Key Stage 3 pupils will have:
 

● Gained an aural knowledge of some of the great musical output of human civilisation

● Engaged with creative processes through improvisation and composition

● Built an understanding of how musical elements work and discussed how these interact with subjective and 

objective models of musical meaning

● Developed knowledge of a wider range of notes and improved their fluency in music notation.

Furthermore, we aim to:  
● Nurture, encourage and extend the musical talents, understanding and personal interests of all pupils and 

to equip pupils with the skills and processes for future musical development 
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● To inspire a love of music from a variety of cultures and backgrounds and to encourage recognition of the 
social role of various genres of music

● To promote caring, constructive, reflective teaching and learning

● To create a happy and exciting atmosphere in which musical excellence is admired and desired by Repton Al 

Barsha pupils
 
Key Stage 3 also provides a route for being able to choose and succeed in further qualifications including GCSE, 
and/or to play a part in the musical life of the school and wider community. Opportunities will be provided to 
encourage pupils as they develop as vocalists and/or instrumentalists, to have the technical capability to improvise 
in order to compose and have a grounding in harmony.
 
Assessment
In music, the assessment of skills is ongoing, and pupils are observed during class lessons and tested on aural, 
theory and contextual skills. Appropriate benchmark activities (individual and group) are devised by the teacher 
from the repertoire being studied, and used as an aid to measuring progress. These will focus on key musical skills 
in keeping with the departmental plan of musical progression. Various performance outcomes will be noted. 
 
Records of observed musical achievements and assessments are kept for every pupil. 
 
Various outcomes will be noted.  Age-related goals from the National Curriculum for England and extended artistic 
outcomes are used as descriptive criteria and to guide assessment outcomes. These outcomes may then be used by 
teachers and pupils in reflecting on effective practice.
 
Records of observed achievements and assessments are kept for every pupil in Key Stage 3.  Pupil assessment notes 
are recorded on the Creative Arts attainment tracker and used to track progress and monitor each pupil’s journey. 

 

Drama
 
Rationale 

In a society in which effective communication is vital, the study of drama develops verbal and nonverbal, individual 
and group communication skills which are skills for living, enhances students’ artistic and creative abilities and 
gives them a better understanding of themselves and their world, allowing them to become more reflective 
members of society.
 
Aims
 Drama at Key Stage 3 should teach all pupils to be able to adopt, create and sustain a range of roles, responding 
appropriately to others in role. They should have opportunities to improvise, devise and script drama for one 
another and a range of audiences, as well as to rehearse, refine, share and respond thoughtfully to drama and 
theatre performances. 
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Through their studies pupils will develop skills such as; engagement, communication and oracy, creative 
imagination, clarity of expression, autonomy, leadership confidence and cooperation. There is more to drama than 
being able to perform on stage. Opportunities are embedded for students to be able to hone and develop 
performance talent but equally important is the ability to understand the purpose of the theatre we create. 
Methodologies of theatrical practitioners are introduced to enable students not only to ‘re-enact’ but to shape their 
own unique ideas with a greater understanding of the need for style, intention, theatrical form and to learn to 
celebrate individual and unique perspectives.
 
By the end of Key Stage 3, all pupils will have had the opportunity to:

● Apply knowledge and understanding when making, performing and responding to drama

● Engage with a range of stimuli to develop critical and creative thinking skills

● Explore performance texts, understanding their social, cultural and historical context including the 

theatrical conventions of the period in which they were created

● Develop a range of theatrical skills and apply them to create performances

● Work collaboratively to generate, develop and communicate ideas

● Develop as creative, effective, independent and reflective students able to make informed choices in process 

and performance

● Contribute as an individual to a theatrical performance

● Develop an awareness and understanding of the roles and processes undertaken in contemporary 

professional theatre practice

Key Stage 3 also provides a route for being able to choose and succeed in further qualifications including GCSE.  
Co-curricular opportunities in Drama are created to allow pupils to develop and build on expertise learnt in 
lessons. Clubs and activities are varied to allow all pupils to participate in an area of interest. Pupils are also able to 
audition for the annual School production, where the expectation is that all cast members develop performance 
talent and professionalism. These clubs/events are not only to encourage enjoyment in the arts but also for 
students to learn about professional expectations and performance discipline.
 
Assessment
In drama, the assessment of skills is ongoing, and pupils are observed during class lessons and tested on aural, 
theory and contextual skills. Appropriate benchmark activities (individual and group) are devised by the teacher 
from the skill or theme being studied, and used as an aid to measuring progress. These will focus on key skills in 
keeping with the departmental plan of progression.
 
Records of observed achievements and assessments are kept for every pupil.  Various outcomes will be noted.  
Age-related goals from various curricula, and extended artistic outcomes are used as descriptive criteria and to 
guide assessment outcomes. These outcomes may then be used by teachers and pupils in reflecting on effective 
practice.  Records of observed achievements and assessments are kept for every pupil in Key Stage 3.  Pupil 
assessment notes are recorded on the Creative Arts attainment tracker and used to track progress and monitor 
each pupil’s journey. 
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 Purpose
This policy reflects the school values and philosophy in relation to the teaching and learning of Computing and ICT. 
It sets out a framework within which teaching and non-teaching staff can operate and gives guidance on planning, 
teaching and assessment. The policy should be read in conjunction with the scheme of work for Computing which 
sets out in detail what pupils in different classes and year groups will be taught and how ICT can facilitate or 
enhance work in other curriculum areas.

Rationale 
Information and Communications Technology and Computer Science prepares pupils to participate in a rapidly 
changing world in which work and other activities are increasingly transformed by access to varied and developing 
technology. We recognise that Computer Studies are an important tool in both the society we live in and in the 
process of teaching and learning. Pupils use computing tools to find, explore, analyse, exchange and present 
information responsibly, creatively and with discrimination. They learn how to employ ICT to enable rapid access 
to ideas and experiences from a wide range of sources.  

Our vision is for all teachers and learners in our school to become confident users of ICT so that they can develop 
the skills, knowledge and understanding which enable them to use appropriate computing resources effectively as 
powerful tools for teaching & learning.  

Aims and Objectives

·   Enable children to become autonomous, independent users of computing technologies, gaining confidence 
and enjoyment from their activities 

·   Develop a whole school approach to computing ensuring continuity and progression in all strands of the 
Computing National Curriculum 

·   Use computing technologies as a tool to support teaching, learning and management across the curriculum 

·   Provide children with opportunities to develop their computing capabilities in all areas specified by the 
National Curriculum Programmes of Study 

·   Ensure computing technologies are used, when appropriate, to improve access to learning for pupils with a 
diverse range of individual needs, including those with SEN and disabilities 

·   Maximise the use of computing technologies in developing and maintaining links between other schools, 
the local community including parents and other agencies 

Computing
T&L Policy
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In order to fulfil the above aims it is necessary for us to ensure continuity of experience, progression of skills and 
coverage of the Programme of Study outlined in the National Curriculum for Computing. In addition to ensure that:

● All children have access to a range of computing resources
● Computing experiences are focused to enhance learning
● Cross curricular links are exploited where appropriate
● Children’s experiences are monitored and evaluated
● Resources are used to their full extent 

Resources and equipment are kept up to date as much as possible, Staff skills and knowledge are kept up to date. 

Head of Digital Literacy:

As Head of the department, it is their responsibility for ensuring the day-to-day provision for and delivery of the 
National Curriculum Programme of Study. This includes resourcing and maintenance of IT equipment and software 
required to achieve this. They will work in partnership with teacher and other Subject Coordinators in partnership 
with the Computing Coordinator to ensure statutory requirements are being met with regard to the use of 
computing technologies within the school curriculum. They are also responsible for monitoring standards of 
achievement and progress in Computing across the school so that they can report back to the Headteacher and the 
Governors in regard to outcomes for Computing.

Teaching and Support Staff:

Even though whole school coordination and support is essential to the development of computing capability, it 
remains the responsibility of each teacher to plan and teach appropriate Computing activities in line with this 
policy and the recognized Scheme of Work as well as assisting the coordinator in monitoring and recording of pupil 
progress in ICT.

Teaching and Learning

Where possible, units of work will be planned as integral elements of the curriculum. Some units may need to be 
independent of the themes in order to meet the curriculum requirements. Each unit will focus on one of the key 
stands in the National Curriculum Programme of Study:

·   Computer Science

·   Information Technology

·   Digital Literacy

Repton Al Barsha, as an Apple Distinguished School, also looks for opportunities to creative and will apply elements 
from the Everyone Can Create curriculum, which is an Apple program of study, which contributes to creative and 
development with technology. Each unit of work will give the pupils the opportunity to develop the necessary skills 
and experience to meet the assessment criteria outlined in the school scheme of work.
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Planning for each unit will outline the learning objectives, activities, vocabulary and assessment details for the unit. 
The school has access to a range of other on-line resources (e.g., Apple) that can be used to support teaching and 
learning. Adaptations may be made to ensure the plan is progressive in developing pupil capability and to identify 
time markers, additional resource and optional activities have been undertaken.  

Teacher’s differentiate to meet the range of needs in any class including those children who may need extra 
support, those who are in line with average expectations and those working above average expectations for 
children of their age. A wide range of styles are employed to ensure all children are sufficiently challenged. Children 
may be required to work individually, in pairs or in small groups according to the nature or activity of the task:

·   Different pace of working 

·   Different groupings of children - groupings may be based on ability either same ability or mixed ability 

·   Different levels of input and support 

·   Different outcomes expected 

Assessment

Computing is assessed using achievement criteria based on the learning descriptors. Formative assessment occurs 
on a lesson by lesson basis based on the lesson objectives and outcomes in the school’s scheme of work. These are 
conducted informally by the class teacher and are used to inform future planning. A collection of students’ work 
builds a portfolio over the unit enabling summative assessments to take place where children’s computing 
capability is assessed against the expectations of the National Curriculum. This is recorded in the Annual Report to 
parents.

Monitoring

Monitoring computing will enable the Computing Subject Leader to gain an overview of Computing teaching and 
learning throughout the school. This will assist the school in the self-evaluation process identifying areas of 
strength as well as those for development.

In monitoring of the quality of computing teaching and learning the Computing Subject leader may;

• Scrutinise plans to ensure full coverage of the ICT curriculum requirements,

• Analyse children’s work 

• Observe computing teaching and learning in the classroom 

• Hold discussions with teachers 

• Analyse assessment data 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Effective and efficient deployment of IT resources  

Network Infrastructure:

The school is on two sites and therefore has a site-to-site wireless link and a managed WiFi system so that it 
operates from a single server on the infant site and the capacity of WiFi is managed according to the access 
requirements at the time (i.e., the managed system will increase band width to areas of high use). All resources are 
stored on the server which, along with other hardware, is managed remotely by a service provider. There is also a 
virual network set up for access to limited aspects of the server-based resources through external internet i.e., staff 
home access. All machines are password protected and encrypted to ensure data protection.

Pupil Access:

Pupils use the on-line and stored resources via handheld iPad technology. The school currently has 1:1 iPad use 
from years 3 to 6 that have protective cases and allow for remote synchronization of apps as needed.

In addition, pupils have access to Interactive Whiteboard resources via Apple TV’s. This is often used by teachers as 
a learning resource but can on occasion be used for independent pupil access.

Staff Access:

All teachers have a dedicated laptop and iPad for planning, admin and class use. These machines are password 
protected and encrypted. Staff can use their laptops to access and share resources. All machines are linked to 
several printing facilities across the school (colour networked copier/printer machines and a range of wireless 
printer).

All staff have a dedicated email address and access to school calendars..

Software/Other Resources:

The main learning resources in the school are accessed through a school-based subscription to Showbie for Key 
Stages 1 and 2, Microsoft Teams is used for Years 7 to 9. These have home access facilities enabling them to be used 
for homework purposes and independent work.

Children also have access to other IT facilities such as programmable robots, green screens, digital voice recorders 
and photocopiers to broaden their experience of the application of ICT and Computing.

Inclusion

We recognise computing offers particular opportunities for pupils with barriers to learning.  We aim to maximise 
the use and benefits of computing technologies as one of many resources to enable all pupils to achieve their full 
potential. If the situation arises, the school will make reasonable adjustments to ensure all pupils can access 
appropriate resources to meet the specific needs of individual or groups of children.  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e-Safety  

Internet access is planned to enrich and extend learning activities across the curriculum. The school has an e-Safety 
policy and has acknowledged the need to ensure that all pupils are responsible and safe users of the Internet and 
other communication technologies and has introduced a set of descriptors for a ‘Safe Computer User’ that are 
taught and monitored across the school.

Although Repton Al Barsha offers a safe online environment through filtered internet access we recognise the 
importance of teaching our children about online safety and their responsibilities when using communication 
technology. This forms part of studies in Computing and is discussed as part of some specialist independent days 
and cross curricular provisions.

An Acceptable User Policy and e-Safety Policy (available on the school website) outlines the steps taken by the 
school to protect all parties and rules for responsible computer use are discussed with each child.

Management Information Systems (MIS)

Computing enables efficient and effective access to the storage of data for the school’s management team, teachers 
and administrative staff. Only trained and designated members of staff have authority and access rights to input or 
alter the data.  The school has defined roles and responsibilities to ensure data is well maintained, secure and that 
appropriate access is properly managed with appropriate training provided.
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Arabic is the official language of the UAE, and it is important to ensure that students perfect all the skills involved in 
the language, ranging from reading, writing, speaking and listening. We encourage our students to communicate in 
Arabic inside the school and also outside in the wider community to ensure that they are getting the full experience 
of developing their knowledge of one of the most popular languages in the world. The Arabic department at Repton 
Al Barsha aims to: 

• Make the learning of Arabic enjoyable and encourage students to communicate with it through various fun and 
interactive techniques. This will result in the development of the language and will ensure students are keen on 
further developing Arabic skills 
• Provide a high standard of teaching for students in learning Arabic 
• Guarantee an excellent learning environment for students to encourage them to develop their skills 
• Plan the subject in such a way that topics relate to real life and enrich students’ knowledge about Arabic language 
and UAE culture 

The Arabic A syllabus, based on the Ministry of Education’s curriculum is extended with additional topics, 
resources, and activities that enrich the language to ensure students are excited and interested to learn the 
language and also develop the four skills.

Arabic B is taught to non-Arab students and is a compulsory subject for all students directed by the Ministry of 
Education. Arabic B classes are divided based on the number of years of exposure a student has in learning Arabic. 
The main focus is on the development of the four skills (reading, writing, listening and speaking) to ensure students 
gain confidence across all areas of the language and its use. Each lesson is also designed to ensure that students not 
only enrich their knowledge and use of the Arabic language but also develop a deep appreciation of Arabic (and in 
particular, Emirati) culture. 

Assessment
Students go through a benchmark assessment, and three end of term tests. They are assessed during the years on 
their Reading skills and projects. Arabic is a core subject and all students must continue to study the Ministry of 
Education curriculum through to Year 11 for Arabic A, and Year 10 for Arabic B. There is an optional IGCSE in 
Arabic that students could take in order to receive internationally recognised qualifications in the subject. 

Differentiation  
Arabic is made available, enjoyable and relevant to all children.  When planning work, different abilities of children 
are considered to allow all children to achieve their targets according to their abilities.

All children are working on the same/similar content at different rates and levels. The teachers are providing 
children with different tasks which enable them to achieve their targets and enabling teachers to monitor a 
student’s individual progress.  

The use of technology where this is needed to enhance children’s learning or enable it to be more accessible.   

Arabic A & B 
T&L Policy
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The Department of Islamic Studies at Repton Al Barsha School aims to combine a thorough 
understanding of the History of Islam with an application of the Arab and Islamic world of the classical 
and modern eras.  The department also believes in the importance of building a religious and Islamic 
consciousness deeply rooted in our students. This consciousness is characterized by moderation and 
accepting others without prejudice. For this reason, the school provides students with the opportunity to 
learn the Islamic subject through professional teachers, role models in their field, with vast experience in 
the teaching methodologies of this subject.

Islamic studies is compulsory for all Key Stage 3 Muslim students. The school provides the Ministry of 
Education syllabus for both Arab and non-Arab students. Arab Muslim students undertake Islamic A 
where the curriculum is taught in Arabic. Non-Arab Muslim students undertake Islamic B where the 
curriculum is taught in English. 

Islamic Education is anchored to books and resources approved by the UAE’s Ministry of Education. While 
most topics are repeated over time, levels of understanding increase as students progress through the 
curriculum. The course is divided into seven subject areas or strands: 
• The Holy Qurán 
• The Ahadeeth- sayings of Prophet Muhammad (PBUH) 
• The Prophet Muhammad’s (PBUH) life 
• Stories of the Prophets and the Prophet Muhammad’s (PBUH) Companions 
• Beliefs in Islam 
• Practices in Islam 
• Identity 

Home Work:

- Islamic Homework includes Quran memorization at home for the assigned chapters or Surahs

Assessments Procedure:

- Formative assessments (Assessment for learning AFL) involves use of ongoing assessment in the 
classroom to tracking the student’s achievement

-  Help to improve learning
 

Summative assessment 
- Three times yearly at end of each term
- Spoken assessment for Quran and Hadeeth

Extra-curricular Activities:

- Quran recitation (Before school club)
- Assemblies
- Islamic events
- Quran annual contest  

Islamic 
T&L Policy
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Teachers need to know that all of their students are learning, and have a bank of strategies that allow them to refine 
this knowledge so that all students make the most progress.
This begins with a meaningful knowledge of the students.  Showing unconditional positive regard, taking  the time 
to build rapport, being genuinely interested in each student, as well as showing concern for their learning, is 
invaluable to building the esteem needed for students to feel they can learn and make progress in the classroom.

To enable this, there is an expectation that teachers collate the following and show a robust knowledge of the 
following for each class:
● Seating Plans
● Past Assessment Data including CAT4, GL and NGRT
● Relevant SEND, MAG&T and Emirati information
● Formative and Summative Assessment Data (through Classroom Monitor for Year 6 and internal 

assessments in Years 7-9).  See page 8.

Learning Behaviours in the Classroom
Evidence of learning in the classroom begins with observing tangible gains of knowledge, understanding, skills and 
attitudes.  The following are indicators that might mean learning is taking place.  Students are:
● Explaining something in their own words
● Asking questions
● Making connections
● Recreating (not reproducing) information
● Justifying their decisions
● Explaining their thinking
● Talking to each other
● Reflecting at a conscious level
● Self/Peer assessing and making improvements
● Offering analogies and metaphors of their own: ‘oh I see, it’s a bit like…’
● Re-drafting, re-thinking
● Getting stuck, followed by penny drop moments
● Making mistakes, answering incorrectly and addressing their misconceptions or errors

Demonstrating Progress
Teachers should use their knowledge of students’ starting points to explicitly show students what they need to aim 
for.  Success criteria, whether it is in the form of an exemplar, or chunked outcomes, should be shared and 
understood by students.  Providing regular DIRT (dedicated improvement and reflection time) in response to 
activities enables students to respond to feedback and make further progress.   

At Repton Al Barsha we are committed to sharing the latest evidence based ideologies around learning.  We are 
aware that learning and performance are not the same.  While we can assess the performance of students in an 
individual lesson, this is a poor indicator of how well pupils might retain or be able to transfer knowledge or skills.  
Therefore summative assessment activities, standardising processes and quality moderation remain important in a 
robust approach to tracking the learning of our students.  

Evidencing the Learning
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Summative assessment activities, standardising processes and quality moderation remain important in a robust 
approach to tracking the learning of our students.  As the educational space has adapted to the pandemic, the need 
for robust evidence of student learning remains at the forefront.  At Repton Al Barsha, the GCSE grading system is 
applied from the start of Key Stage 3 through a linear flightpath.  Equivalency to this flight path to prior grading 
systems can be seen below:

Assessment and Reporting
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Year 6 Grading Year 7 Year 8 Year 9 Year 10 Year 11

Working Towards W 1 2 3 4

Working At

1 2 3 4 5

2 3 4 5 6

Working Above

3 4 5 6 7

4 5 6 7 8

5 6 7 8 9

NC Levels Old GCSE Grades Current GCSE Grades

2c 2b 2a U WT

3c 3b U EL

3a 4c 4b 4a G/F 1

5c 5b 5a E 2

6c 6b 6a D 3

7c 7b
C

4

7a 8c 5

8b 8a B 6

A 7

A* 8

9

Departments should align their 
assessment objectives with GCSE 
grades, using the NC level equivalency 
and Year 6 grading style as a support.

Departments should provide 
summative assessment grades in line 
with the bands for each year group 
outlined below.  For example, in Year 
7, students may be graded between W 
(working towards) and 5.  

This grade can then be directly 
compared with the flightpath grade 
according to their CAT4 projection, 
GCSE MEG and consequently End of 
Year MEG to immediately display 
value-add or lack thereof.

This allows for rapid, 
targeted 
intervention against 
GCSE outcomes and 
close monitoring of 
value-add scores 
across departments 
and year groups.



Below is an example of the data collection that could occur for a Year 7 student:
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CAT4 Mean GCSE MEG End of Year MEG Current Grade Achievement Band

120 9 5 4 Developing

101 6 2 2 Secure

90 4 1 3 Mastering

Students should make progress of 1 grade per year.  Internally, this will be tracked and monitored by class 
teachers and departments for timely intervention.  Tracking through the MIS or other means will display prior 
Current Grades to map and evidence this progress.  Value-add scores can then be calculated for the cohort and 
departments by calculating the differential between the End of Year MEG and the current grade.  This level of 
monitoring and analysis through a 9-1 model at Key Stage 3 is emerging both nationally and internationally.  

E.g. for the 3 students above, VA would be 0.33, displaying that students at RAB are attaining 0.33 grades higher 
than the national expectation.  VA scores then become a key driver in learning conversations with students, 
staff and parents.

CAT4 data is 
only shared 
with parents 

CAT4 projected 
GCSE grade 
from GL report, 
shared with 
parents

Tracked back 
from GCSE MEG 
by 1 grade per 
year, shared with 
parents

An average grade 
snapshot of current 
attainment, shared 
with parents

An indicator of student 
performance which is beyond 
statistical projection and links to 
growth mindset, shared with 
parents

Student
CAT4 
Mean

GCSE 
MEG

End of 
Year MEG

Winter Spring Summer Progress

A 122 8 4 4 4 4 0

B 111 6 2 W 2 2 +2

C 95 5 1 W W 1 +1

Student A:  Has outperformed the MEG and would therefore be in the Mastering achievement band through the 
course of the year.  However they have not made the minimum of one grade’s progress over the year.  
Intervention measures, parent communication, support strategies should already be in place.  This should not 
be unexpected information to the class teacher, HOD or HOY.  N.B. They also may be approaching the next 
grade.  Discussion around the introduction of sub-levels will be carried out following the first audit of this 
data collection process.

Student B: Began below the MEG and has later met it.  Parent reports have shown a shift from Developing to 
Secure in the achievement band.  Student has made 2 grades of progress throughout the year and should be 
awarded significant recognition for this. 



“The future success of all our students rests predominantly on their ability to become 
proficient and fluent readers.” Alex Quigley
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Reading underpins everything that our students do. We believe that our students are entitled to become 
competent, resilient and fluent readers by equipping them with a range of skills and strategies, promoting 
reading of challenging texts and developing an appreciation of a wealth of literature to build upon their cultural 
capital. Evidence suggests that children who read every day not only perform better in tests than those who don’t, 
but also develop a broader vocabulary, increased general knowledge and a better understanding of other 
cultures. 

A recent Department for Education study showed that there “is a difference in reading performance equivalent to 
just over a year's schooling between young people who never read for enjoyment and those who read for up to 30 
minutes per day.” We recognise the importance of reading and expect that every student should be reading every 
day for a minimum of 20 minutes. Whilst we encourage students to read texts linked to their own interests, we 
believe that greater gains are achieved in developing knowledge, vocabulary and resilience when they step 
outside their comfort zone and engage with more challenging texts. 

At Repton Al Barsha Senior School,  we recognise that the teaching and promoting of reading is the job of every 
teacher regardless of their subject. Therefore, when planning lessons, our teachers use a specified approach to 
ensure that students are able to fully access the text.

Quigley’s research shows that “from birth to 48 months, parents in professional families spoke 32 million more 
words to their children than parents in more deprived families.” Therefore, as teachers it is our role to ensure that 
the gap reduces through effective vocabulary instruction in school. 

Literacy

With marks at GCSE and A Level being awarded for spelling, punctuation 
and grammar it is essential that work is marked for spelling, 
punctuation and grammar. Teachers should focus on the spelling of 
subject specific words as well as ensuring the students write using 
standard English. Where teachers feel that there is a need to comment 
on students’ spelling, punctuation and grammar, the following codes 
should be used to ensure that students understand the corrections that 
are required.

https://www.tes.com/news/literacy-reading-skills-teacher-tips
https://www.readingrockets.org/blogs/shanahan-literacy/five-things-every-teacher-should-know-about-vocabulary-instruction
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What does effective feedback look like? 

Feedback for students should be specific, accurate and clear and focus on Hattie’s 3 key questions: 
▪ Where am I going? 
▪ How do I get there? 
▪ Where to next? 

Students should always have a clear idea of what they are working towards and what the identified success 
criteria is. Feedback should inform the student about their current performance and ensure that they are clear on 
their areas of strength and weakness. After feedback students should be clear about what their next steps are and 
how these will support them to meet the success criteria. The long-term focus should always be on improving the 
student and not an identified piece of work. With this in mind it is essential that we equip students with the skills 
to self-assess. 

It is important to note that to be effective, feedback must focus on eliminating errors in future work – the sole 
purpose is not for students to make corrections to individual pieces of work at the time, but to enable 
improvements when moving forward for a long-term benefit. Teachers will ensure that mistakes and errors do 
not continue to happen by using time during collaborative planning to address identified areas. Additionally, it is 
imperative that high expectations in relation to standards of presentation are at the forefront, so that students 
understand the importance of taking a pride in their work and focus on this each time they respond to a task. All 
work should be well presented, with the following: 
▪ Blue or black ink 
▪ A date on the left-hand side underlined with a ruler 
▪ A title in the centre underlined with a ruler 
▪ Corrections made using a different colour pen 
▪ No graffiti 

Frequency and types of feedback 

At Repton Al Barsha, teaching staff are subject experts and aware of what constitutes effective feedback in their 
subject. All teaching staff understand that not only is frequency of feedback important, but that activity combined 
with instant feedback yields the greatest impact. Teachers read students’ work regularly and use a variety of the 
following feedback strategies ensuring that feedback always forms an integral part of every lesson: 
▪ Low stakes quizzing combined with questioning every lesson 
▪ Compliance laps 
▪ Academic laps 
▪ Think, Pair, Share opportunities 
▪ Showcase, construct or deconstruct student work 
▪ Deliberate practice combined with feedback 
▪ Individual verbal feedback and discussion 
▪ Self and peer assessment of work supported by model answers, checklists and knowledge organisers 
▪ Mini whiteboard work 

Feedback
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▪ Questioning 
▪ Regular informal assessments 
▪ Reading of students’ work followed by a whole class feedback session identifying strengths, areas of 
development and next steps 

A mixture of the strategies above are used to inform planning, enabling teachers to adapt and respond to 
students’ needs. Teachers ensure that students are encouraged to take responsibility for their own improvements 
and progress by checking/editing/re-drafting their work following feedback. During lessons, teachers will walk 
the classroom regularly to ensure that students are working hard, presenting their work well and to identify 
errors/misconceptions/knowledge gaps in students’ work. Teachers will provide 1:1 feedback to address any 
issues they find.

Written feedback 

What doesn’t work 

Research shows that the following do not work: 
1. Marking every piece of work 
2. Writing the same comment in numerous books 
3. Asking students to action their improvements as a quick starter 
4. Correcting mistakes and expecting students to correct errors 
5. Lengthy written teacher comments 
6. Marking every single mistake 
7. Assuming every student will be able to engage with your marking 
8. Non-specific, superficial/lavish praise 

Departments may use the above guidelines and strategies to inform written feedback amongst each team.  Whilst 
the methods of feedback and what makes it work effectively across different subjects can vary, it remains 
important that summative assessments remain marked against standardised criteria and are moderated to 
ensure accurate data collection.

Verbal feedback

The following questioning strategies should be used by all teachers: 

▪ No hands up questioning: This enables the teacher to direct pre-planned questions to students, improves 
student engagement levels and conveys the expectation that everyone will participate. The hands up method is 
proven to be ineffective and in some cases damaging. It leads to passive students, encourages dominant 
behaviour, provides a false measure of success and acceptance, and contributes to poor confidence. 
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▪ Think, pair, share: On average teachers give 1 second of thinking time before asking for an answer. This leads to 
poor quality answers and increased failure to respond. For students to process the question and provide a good 
quality answer, thinking time should be a minimum of 3 seconds and for some students thinking time will be 
significantly longer. Think, Pair, Share is an extremely useful strategy that avoids students being put on the spot. It 
provides students with time to think and explore ideas before formulating an answer. 

The use of think, pair, share leads to: 
- longer student responses 
- reduced failure to respond 
- responses that are increasingly complex 
- decreased student confusion and improved understanding 

▪ Asking ‘Why?’: The question ‘Why’ is important for encouraging students to develop their answers but it is also 
an important tool to help students remember. ‘Memory is the residue of thought’ (D. Willingham) and so you 
remember things that you spend time thinking about. The question word ‘Why’ promotes thought and makes 
students think about what they are learning about. It also connects it to previously learnt knowledge. Studies 
have shown that the students with teachers who encourage them to answer the question ‘Why’ remembered 
more than those with teachers who didn’t.
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